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May 24-28, 2010
EWCA Conference
Paris, France
June 21-23, 2010
4th International Plagiarism
Conference
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IWCA Summer Institute
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IWCA/NCPTW Conference
Baltimore, USA
February 17-18, 2011
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It has been my great pleasure to be a part of
MENAWCA‘s inception.
Three years on, our young
alliance of writing centers
in the region is steadily
growing and we are more
connected than ever to one
another. The shared news,
information and advice,
such as contained in this
newsletter, raise the esteem of the work we do
within in our respective
institutions. We are strong

in our collective experience
and our mutual support.
A few weeks ago, I met
many of you at the TESOL
Arabia conference in Dubai
and heard about the wonderful work you are doing.
As many of our centers
mature, our conversations
are more focused on serving than on starting and I‘m
very excited to see the
theme of our 2011 conference reflect our progress.
I sincerely thank

MENAWCA‘s founding
Executive Board for all
their hard work to make
the idea of this alliance a
reality, and it is with delight
that I welcome the next
generation of MENAWCA‘a executive board and
our new President, Mark
Hill.
All the best!
Jodi Lefort
Past President
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Qatar U at the TESOL Arabia 2010 Panel Discussion
The Writing Lab is part of the
Peer Tutoring Program
housed in the Student Learning Support Center (SLSC) at
Qatar University. In order to
put our centre on the map
and exchange ideas with the
other centres in the region,
we joined the Middle East
North Africa Writing Centres
Association (MENAWCA).
MENAWCA was founded
in 2007 with the purpose of
promoting communication
among writing centers and
providing a medium for concerns for writing centers in
the region. To this aim,

MENAWCA organized a
panel discussion at TESOL
Arabia titled ―Writing Centres: Who, What, and Why‖,
and invited me to be a panellist.
The goal of this discussion
was to introduce down-toearth guidelines for bridgebuilding between all the practicing writing lab centres in
the Middle East and North
Africa. The session targeted
both the writing lab directors/
supervisors/ writing specialists
and those who are thinking of
starting a writing lab in the
region. We outlined

challenges, hurdles, administrative models used in different writing labs as well as the
protocols we have in place to
respond to particular students‘ needs and the services
we offer.
The experience was extremely informative and the
audience feedback was reaffirming. It turns out that although our writing lab is in its
infancy, we are keeping pace
through our innovations with
the well established writing
centres in the region.
Anita Nouraddin
See Scrapbook photos of the panel on pg. 8
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“MENAWCA can
play an
important role
in educating
people about
the academic
and creative
advantages of a
writing center.”

It is a pleasure and a
privilege to represent
MENAWCA as President in
2010-2011. Our fledgling
Writing Center organization continues to grow and
attract new members from
all over our region. This
runs parallel to an increasing awareness among educators, in all levels of the
education system, of the
valuable contribution writing centers make, and this
is leading to the steady
growth of writing centers,
particularly in universities.
MENAWCA can play an
important role in educating
people about the academic
and creative advantages of a
writing center. Our organization also enables us,
involved in this area of
education, to keep in touch
with writing center developments worldwide and to
share valuable information
and resources. This was
especially evident when the
organization ran its first
successful Writing Center
regional conference in 2009
at the UAE University in Al
Ain, attracting participants
from all over the Middle
East.
I believe this will be evident again when we all
meet for our second regional conference at University of Sharjah in February 2011.
Understanding the vital
and prominent role a writing center can play has
been evident at the UAE
University. The bar chart to
the right shows, for instance, that the number of
students visiting the writing
centers has skyrocketed in
three years, so that in the
Fall 2009 semester our
centers received almost
8,000 student visits. The
administration, in dedicating
considerable resources to

promote student writing, is
strongly supportive of our
centers and is very pleased
to witness this level of
student involvement.
Three years ago our
university had one small
writing center on the
Women‘s Campus. However, with increased administrative support, a terrific
team of people and innovative ideas, there were soon
new developments. For
example, the center was
moved to a prime location
on the campus to attract
more students and it was
refurbished and expanded.
Then, another center was
opened on the Men‘s Campus as well as another offsite center catering in particular to students in the
Faculty of Humanities.
Two smaller centers
were also established in the
university dormitories to
cater to students after
work hours. Meanwhile,
the Writing Center website
was developed so that today it is one of the top sites
visited by students at the
university. All of this
growth has drawn in more
and more students. However, this increase in student numbers is due primarily to the fact that writing centers meet student
needs.
It is important to explain

here, however, that the
contribution of writing
centers is not limited to
writing. Writing centers
support language learning in
general and learning too. I
believe this is because the
environment that centers
can provide students is
conducive to nurturing selfconfidence and increased
student motivation while
enabling students to find
their ‗voice‘. In writing
centers, learners are given
numerous academic and
creative writing opportunities in one-one-one conferences or in small group
situations in a way that is
not always possible in a
classroom setting. Students
also learn through this
process to edit their
thoughts, ideas and their
written language in a learning environment that is not
critical or competitive.
It is both personally and
professionally satisfying to
belong to our organization
and I have seen first-hand
the benefits of joining a
writing centers‘ community.
I look forward to
MENAWCA‘s future
growth and wish you, your
students and your centers a
prosperous and productive
year ahead.
Mark Hill
Writing Centers Director
UAE University
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Memories of MENAWCA 2009
Is it possible that you
missed the MENAWCA
Conference 2009? If so, be
sure you make it to our
next one in 2011!
Here‘s a brief recap. In
February 2009, the United
Arab Emirates University
hosted the first biennial
MENAWCA conference in
Al Ain, UAE. Over 40 presenters – faculty
and peer tutors from universities
and schools all
over the region
and the USA presented 27 sessions
on ―Starting, Running, & Expanding a
Writing Center,‖
and around 260
participants attended over the
two days. Five of
the sessions were
presented in
Arabic.
The conference
was a wonderful opportunity for all those involved in
the various aspects of writing centers, from those
with many years experience, to those just starting
out, and those in the middle. This first MENAWCA
conference offered us all a
chance to network with
and learn from others

within the region, and focused on the practical issues of running a writing
center. Two years before,
the Fall 2007 Symposium
for Middle East Writing
Centers was held in Doha,
sponsored by the Qatar
Writing Centers Network,
from which MENAWCA
emerged.

Many of the presentations
are also online on the
MENAWCA website in the
Conference Sessions
Resource Archive at http://
www.menawca.org/4.html.
The sessions covered a
range of topics, including
peer tutor training, conferencing techniques, acquiring

financial support, group
tutorials, different
approaches for working
with non-native speakers,
creative writing centers,
record-keeping, negotiation, satellite centers,
promoting writing centers,
along with resources
needed for starting, and
more…
A postconference survey sent to
MENAWCA
members revealed a lot of
positive feedback
and possibilities
for future conferences. Some suggestions were to
develop different
strands for peer
tutors and special
sessions just for
newcomers who
are thinking about
starting a writing
center or are just opening.
Another possibility might
be a professional development certificated preconference workshop and
one for peer tutors as well.
We hope to see you in
2011!
Jennie Murray,
UAE University

Photo: Jennie Murray

One of the presentations that many enjoyed was “Overcoming Challenges in a Middle -Eastern Writing
Center,” presented by Maria Eleftheriou and 5 Peer Tutors from the University of Sharjah.

The Writing Lab Newsletter
(WLN) is a monthly publication
(September to June) for those
who work in the tutorial setting
of writing labs or centers (or in
writing centers within learning
centers). Articles focus on
writing center theory,
administration, and pedagogy.
The website, http://
writinglabnewsletter.org,
contains an open archive of past
volumes.
Call for Papers: WLN invites
articles, reviews of books
relevant to writing centers, and
revisions of papers presented at
regional conferences. We also
regularly include a Tutors'
Column with essays by and for
tutors. Recommended
maximum length is 3000 words
or less (including the Works
Cited) for articles and 1500
words or less for the Tutors'
Column. Please use MLA
format. All submissions are
peer reviewed. Send your
manuscripts as attachments via
e-mail to
submission@writinglabnewslett
er.org. For editorial questions,
contact Muriel Harris
(harrism@purdue.edu), editor,
or Michael Mattison
(MichaelMattison@boisestate)
or Janet Auten
(jauten@american.edu),
associate editors.
Subscriptions to WLN are
U.S.$25 per year for
subscriptions mailed in the U.S.
and U.S.$30 for subscriptions
mailed to Canada. International
and digital subscriptions are
also available by contacting
support@therichco.com. Please
order WLN through our Web
site: http://
writinglabnewsletter.org/
index.html.
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Stimulated Recall as a Tutor Training Tool
In order to assess the effectiveness of our writing
center at the American
University of Sharjah, I
recently conducted a study
using recorded tutorial
sessions and stimulated
recall interviews as part of
the methodology. Twelve
tutors were prompted to
recall the thoughts and
feelings they had during the
tutorials. The stimulated
recall sessions with the
tutors elicited insightful
comments that brought
about reflection, and they
drew attention to some of
the decisions tutors have to
make during tutorial sessions. The observations and
reflections of the tutors led
me to consider the possibility of using stimulated recall
as a tool in tutor training.
The stimulated recall
method is widely used in
educational research. Shulman (1986) claims that in
order to adequately understand their actions in classrooms, it is necessary to
study the thought processes of teachers, their
methods of evaluation,
problem-solving and decision-making in different
phases of the teaching
process. The stimulated
recall is designed to shed
light on what the subject is
thinking and experiencing
during task performance, or
in the case of the writing
center, what the tutor is
thinking during the tutorial.
A detailed research protocol was developed following the guidelines in
Gass and McKey (2000),
and a pilot study was conducted to ensure that all
the instructions and procedures were clear to both
tutors and tutees. The tutorials were recorded on
video, and the tutor and I

watched the video within
twenty-four hours of the
recorded session, in accordance with established
protocols (Gass and
Mackey, 2000). Tutors
watched the recorded sessions and used a remote
control to stop the recording when they wanted
to comment on a particular
aspect of the session. I also
paused the recording to ask
the tutors questions related
to their thoughts and feelings during certain interactions. I carefully avoided
asking leading questions and
used backchanneling words

detachment and involvement.
One of the issues that
emerged during the stimulated recall activities was
the struggle tutors face in
deciding how much control
they should give tutees
over their papers. One
tutor questioned how she
allowed the tutee to make
decisions for himself and
subsequently questioned
her decision: ―Over here, I
felt like I‘m dictating way
too much.…. But.., I realized I was doing that and I
tell him, okay, what do you

“I have used training methods such as
reflective journals, one-on-one interviews,
observation and discussion for tutor
training, but these methods did not prompt
as much intense self-reflection and
discussion as the recorded sessions followed
by the stimulated recall interviews.”
and phrases such as ―Oh‖,
―I see‖, and ―Okay‖ to
encourage the tutors to
elaborate upon their observations.
I have used training methods such as reflective journals, one-on-one interviews, observation and
discussion for tutor training, but these methods did
not prompt as much intense self-reflection and
discussion as the recorded
sessions followed by the
stimulated recall interviews.
Tutors were surprisingly
adept at identifying their
own strengths and weaknesses. Perhaps their experience with media enhanced their interest in the
project and enabled them
to view the sessions with
the requisite degree of

think is right? One thing
that I always try to keep in
mind is that it‘s his paper
or her paper. It‘s not my
paper, so.., I let him do it
the way he wanted to. But I
still don‘t think it was the
right way.‖
Another tutor described
her hesitation at ―giving
away‖ too much information to the tutee and wondered at what point she
was stepping over boundaries: ―You‘re not sure if
you should be telling them
what points they‘ve missed,
...you never know how far
you‘re supposed to help
them with content based
information, so I was asking
questions, trying to get her
to realize maybe some
points that she missed. But
I still felt that she still like

needed a bit of direct suggestion. Sometimes, you
never how much of it you
are supposed to come up
with. It‘s always a weird
line.‖
Another tutor wondered
whether she should have
pushed a student to make a
revision that she felt was
necessary to improve the
paper: ―So here, I truly did
not like the example at all
because..... I didn't get the
idea behind it, and I felt like
I should. I didn't want to
tell her… cut it out, scrap
it. I wanted her to come to
that conclusion by herself,
but she wasn't ready to
come to that conclusion
because she really believed
that it made sense, and it
would help the reader to
understand her idea better.
So I'm trying to sort of
work around it and trying
to be tactful, but then it
wasn't working out. And I
think in the end, like a few
seconds from now, she
says, "Ok fine, I‘ll just
scratch it out"…I think she
did understand it, but then
if I hadn‘t been there, and if
I had just told her about it,
you know, ―I don't like this
so much, it doesn't make
sense so much,‖ and I had
just left it, and I hadn't pursued it, like I hadn't really
pushed it so much, she
would not have changed it.
She would have left it
there. So I think in a way I
got her to do something
she might not have wanted
to do by herself.‖
The preceding comments
from three stimulated recall
interviews suggest that the
tutors‘ critical analyses of
their own tutoring were
more acute when they had
the opportunity to see the
recorded tutorials and to
(Continued on page 5)
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discuss them. Conducting
stimulated recall activities
following a recorded tutorial could illuminate important aspects of the tutoring
process. The tutors were
very comfortable with the
process: they understood
the conditions of the study
and knew that it was based
on trust and mutual respect. Recording tutorials

VOLUME

and conducting stimulated
recall sessions provide a
useful opportunity for reflective thought, and the
comments that are generated can act as a springboard for discussion. I intend to use stimulated recall in as a training tool
next semester.
Maria Eleftheriou
American University of
Sharjah
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Gass, S. M., & Mackey, A.
(2000). Stimulated recall
methodology in second
language research. Mahwah: Lawrence Erlbaum
Associates.
Shulman, L. S. (1986). Paradigms and research programs in the study of
teaching: A contemporary
perspective. In M. Wittrock (ed.), Handbook of
research on teaching (pp. 3
-36).Third Edition. New
York: Macmillan.
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Literature Review: Rethinking the Collaborative and Nondirective Approach
A philosophy of collaborative and nondirective interaction is widely accepted as
the ethical approach for
writing center work
(Corbett, 2008). However,
this ‗default‘ method, born
in a native speaker context
in the 1970‘s during the
surge of Writing across the
Curriculum initiatives in the
United States, may not be
appropriate to our local
contexts where we work
almost wholly with nonnative English speaker
(NNS) students. The importance of developing an
ethical approach for working with NNS tutees in
writing centers has been
extensively discussed in the
literature (Paoli, 2006;
Thonus, 2001, 2004).
Traditional writing
center ethos
More than two decades
ago, North (1984) portrayed the theoretical foundation in which all writing
centers rest:
… one-on-one, face-toface interaction between a writer and a
trained, experienced
tutor; …the object of
this interaction is to
intervene in and ultimately alter the composing process of the
writer. (28)
Quite possibly in order
to deflect teacher‘s concerns that writing center
intervention detracts ―from
honest grades‖ (Harris,
1988:3), a philosophy of
collaborative and nondirective interaction became the
‗default‘ ethical approach
for supporting student
writers in consultations in
the writing center (Corbis,
2008). In training writing
center tutors, good sessions are defined as those
that allow student writers
to explore their topics and

writing process while the
tutor prods for more information (Harris, 1986), a
philosophy that is frequently drilled into tutors
in tutor training (Thonus,
2004).
Though collaboration and
nondirective interaction
currently dominate writing
center pedagogy, ―…the
question of their ethical
rightness is still clearly open
for debate‖ (Bringhurst,
2006:282). Clark and Healy
(1996) suggest that using
this strategy to prevent
ourselves from being accused of endorsing plagiarism is actually jeopardizing
our ability to serve students. Weigle and Nelson
(2004) go on to assert that
in training tutors, modeling
successful sessions as ones
where tutors act as
―supportive, interested
readers – rather than authoritative instructors‖ (204) is not only
problematic, but also deceitful. Ethnographic studies
have demonstrated that
tutors actually tend to take
on a variety of roles ranging
from more or less authoritative, and that tutees are
as likely to perceive success
with a tutor in an authoritative role as they are in a
non-authoritative role
(Henning, 2001; Thonus,
2003).
Perhaps it is naïve and
possibly even careless to
assume that one approach
fits all (Weigle & Nelson,
2004). Among other concerns, it may be culturally
improper for NNSs to
approach the tutor in a
collaborative peer-like way
(Harris & Silva, 1993; Weigle & Nelson, 2004). Block
(2002) argues that an
American standard of communication applied elsewhere ―…ultimately dehumanizes a social/

psychological phenomenon
that deserves a broader
frame,‖ (132) and suggests
a need to
―sociolinguistify‖ (311) SLA
beliefs, or in our case writing center interaction, to
develop a more appropriate
method. Therefore, some
experts (Paoli, 2006;
Thonus, 2001) contend that
the ethical thing to do is to
investigate the practice of
working with NNS in the
writing center and hope
that qualitative research on
tutoring will lead to a writing center ethos that is
compatible with evidence
of what the practice is
rather than what it should
be.
NNSs in the writing
center
As writing centers began
to realize that conferencing
techniques used with native
speaker (NS) writers were
not always successful with
NNS writers (Powers &
Nelson, 1995), research
began to focus on interaction with NNS students in
the writing center (Powers,
1993; Thonus, 1999, 2003,
2004; Williams, 2004; Williams & Severno, 2004;
Wiegle & Nelson, 2004;
Jones, Garralda, Li & Lock,
2006). Thonus (2004) reported on a decade of research into the nature of
interaction between writing
center tutors and tutees,
finding differences between
the interactions of NS
tutees with NNS tutees in
four areas: tutor‘s communicative dominance, conflicting perceptions of tutor
roles, tutor involvement,
and ―variability and uncertainty in tutor-tutee behavior‖ (229). In her report,
Thonus addresses head on
the conflict of a nondirective and collaborative philosophy with what actually

occurs in a writing center
session with a NNS, pointing out that expecting
tutees to take charge of the
session often incorrectly
assumes that they have a
great deal of prior knowledge about writing. She
claims that the conversational aspect of indirectness
that is used as a face saving
strategy is potentially confusing for NNSs and directness may actually be what is
needed to increase comprehensibility. Thonus
found ―…longer turn
length, less mitigation…of
face threatening acts, less
use of negotiation in favor
of greater use of directives,
and a general ‗take-charge‘
approach…‖ (230) as signals of interactional dominance and directiveness in
her comparison of tutor
and NS and NNS tutee
discourse. Williams (2004,
2005) corroborates with
the dominant status of
tutors working with NNSs
in her recent studies. Ultimately, Thonus concludes
that this interaction may be
a ‗collaboration distinct’ (240)
to NNS tutees because
there is so much that NNSs
need to be told about
writing.
Dissent from the traditional ethos in working
with NNS tutees is not
unanimous. Cogie, Strain,
and Lorinskas (1999) caution that writing tutors that
take on a directive role
with NNS tutees inadvertedly cause passive behavior
that they warn fails to help
the student take charge of
his/her own writing. However, most studies have
found that when working
with NNSs the ―egalitarian
ideal is mostly just an
ideal‖ (Jones, et al, 2006: 2).
Bringhurst (2006), in his
essay Identifying our ethical
(Continued on page 7)
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responsibility: A criterionbased approach, warns of
broad application of idealism:
….when we paint our
theories with such a
broad brush, we may
overlook the fact that
for many students,
these laudable goals are
years away from being
attainable. Students in a
developmental phase
may require more emphasis on the standards
of discourse, whereas
those further along the
continuum may be better placed to begin
questioning the community and its structure. (289)
In their survey of 75 writing centers, Powers and
Nelson (1995) conclude
that effective conferencing
with NNSs ―…requires the
exercise of judgment and
the ability to adapt tutoring
strategies…‖ (129). Weigle
and Nelson‘s (2004) investigation of the negotiation of
roles for tutors working
with NNS students backs
them up. They found that
for students with limited
oral proficiency, directive

VOLUME

tutoring was more efficient
and ensured the tutees‘
language needs were met,
whereas for students with
higher levels of oral proficiency, a more tutee centered and inductive approach was still feasible.
Thonus (2004) characterizes writing center tutorials
with NNS as ―a balancing
act among potentially conflicting forces‖ (227), referring to mainstream writing
center ideals of collaboration and nondirectiveness
that is at odds with the
NNS tutees‘ ―unshakeable

2,
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…that their questions
do not stem from laziness, but rather from a
lack of knowledge; that
nonnative speakers may
have learned different
rhetorical strategies in
their native languages;
that they may not be
able to benefit from the
methods of teaching
editing used with native
speakers. (44)
This brings us to the
predicament of the reality
to NNS university students.
That is, regardless of what
we know about language

“...regardless of what we know about language
acquisition—that it takes time—the pressure of
assignment deadlines and the students’
preference for directiveness take over, ultimately
causing conflict between a center’s philosophy of
method and service (Paoli, 2006). ”
belief in the authority of
the writing tutor‖ (236).
Powers (1993) long ago
identified the conflict of a
nondirective philosophy
with actual tutor and NNS
tutee interaction and recommended that we accept
the different and expanded
needs of NNS in our writing center:
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A DVD for Tutor Training: Writing Across Borders
―Nothing beats being in the
right place at the right
time,‖ I mused as I sat in a
Clemson University auditorium during a Writing
across the Curriculum
conference in May 2006. I
had just viewed a premiere
screening of an excellent
DVD produced by Oregon
State University about second language writers at
American colleges, and to
my surprise and delight,
free DVDs were being
distributed to the audience.
To happen on a resource
so relevant to the needs of
my own peer tutor trainees
in the UAE was certainly
fortuitous—especially a
DVD--which would certainly add welcomed variety
to class activities.
I have used that DVD in
my peer-tutor training
course every semester
since, and it remains as
relevant and interesting as
it was four years ago. The
video is broken into three
parts and runs about 30
minutes in total. Part one
introduces the effect of
culture on writing and introduces the field of contrastive rhetoric. Part two

addresses the issue of assessment—particularly, a
consideration of fair expectations for second language
writing at the American
college level. Part three
touches on teaching and
testing practices that can
help such students succeed.
All three parts include stories and perspectives from
professors and international students at Oregon
State University.
In my own peer-tutor
training class, I show the
DVD after we have read
Kaplan‘s Cultural Thought
Patterns in Inter-Cultural
Education, as an introduction to the notion of contrastive rhetoric, and
Bouchra Moutjtahid‘s Influence of Cultural and Linguistic
Backgrounds on the Writing
of Arabic and Japanese Students of English, an article
many of our Arabicspeaking tutors-in-training
find very useful for understanding writing issues they
have faced. The three resources share many commonalities, and, significantly,
all three address aspects of
Arabic discourse. The
DVD‘s student testimonies

of adjusting to the expectations of academic English
put a human face on the
challenges second-language
writers face. For instance, a
Jordanian student complains that the Arabic rhetorical device of exaggeration is not appreciated by
her American professors,
and a Japanese student
provides a fun and vivid
example of how the Japanese four-part essay organization differs vastly from
the organization of an English essay.
The Writing Across the
Borders website, http://
cwl.oregonstate.edu/writing
-across-borders, is also a
helpful resource, providing
teaching ideas for both
faculty development and
peer tutor training as well
as sample clips and a transcript. The site also provides ordering information
from the Oregon State
University bookstore. No,
the video is no longer free,
but at a very reasonable
$12.50, it is well worth the
price. While the easiest and
least expensive way to
obtain the video would be
via the help of colleague

planning a summer stay in
North America, I have been
assured by the bookstore
manager that the DVD can
be sent to addresses outside the United States. In
the case of an overseas
order, the bookstore could
e-mail overseas customers
with the correct postage
amount. The bookstore email is
www.osubookstore.com.
Lynne Ronesi
American University of
Sharjah
Kaplan, Robert. ―Cultural
Thought Patterns in Inter
-Cultural Education‖.
Readings in English as a
Second Language. Ed.
Kenneth Croft. Cambridge, MA: Winthrop
Publishers, Inc, 1980. 399
-417.
Moujtahid, Bouchra. ―Influence
of Cultural and Linguistic
Backgrounds on the
Writing of Arabic and
Japanese Students of
English.‖ The writing lab
newsletter 21.3 (1996): 16. retrieved from http://
writinglabnewsletter.org/
archives/v21/21-3.pdf

Scrapbook: TESOL Arabia 2010 Writing Centers Panel Discussion
Far left: Bevin Roue
Middle (facing camera
from left to right): Martin Holock, Bevin Roue,
Anita Nouraddin J Ghajar
All photos:
Ahmed F. Selim

Far left: Anita Nouraddin
J Ghajar
Middle: Suhair Al Alami
Right: Jeanne Hodges
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News from the Centers
Career Development for Students at
Georgetown University School of Foreign Service in Qatar
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Background
Georgetown University
School of Foreign Service in
Qatar (SFS-Q) opened in
August 2005. At the time,
this new branch campus
opened a Writing Center
geared to assist the 33
newly-admitted undergraduate students with
their writing needs in all
disciplines.
The Writing Center began in a classroom divided
into small cubicle units. The
space was available for
writing tutorials as well as a
quiet study area for students. From 2006-2008, the
Writing Center was situated within the library. This
closer physical link helped
strengthen the communication between staff in both
departments, as well as
highlighting the link between research and writing
for students.
In 2008, the SFS-Q Writing Center expanded to
become the Office of Academic Services (OAS), and
now serves a wider variety
of needs for students, staff,
and faculty. As a result of
space limitations, the office
moved out of the library
and into its own suite. OAS
offers different tutorial
options (one-on-one, group
study, and workshops) for
students in writing across
the disciplines, Economics
and Quantitative Methods,
Arabic, French, and other
courses as needed. OAS
also provides assistance to
administrative staff looking
to improve their English
language skills, and is staffed
by trained Writing Specialists, Economics Specialists,
Student Affairs Officers,
and peer tutors.
Career Development
Project
Adjacent to OAS is the

Career Development Center. This office serves the
SFS-Q community in many
ways, but primarily strives
to create connections between students and the
global workforce. The Center assists students in locating jobs and internships
during their undergraduate
years, as well as job placement after graduation.
Another aspect of the
Center‘s mission is hosting
an annual career fair, which
began in 2009. In preparation for the second fair,
held in March 2010 at SFSQ, the Center increased
collaborative efforts with
OAS and the Human Resources Department to
prepare students for this
career development opportunity.
Through this joint initiative, students were able to
sign up for one-on-one
sessions with a Writing
Specialist in OAS to review
their resumes and cover
letters. In a follow-up session, students could participate in a mock interview
with a staff member from
OAS or HR. Students who
participated received a
packet of information
which included sample resumes, cover letters, and
tips for success in the job
search process.
Reflections
Although there were relatively few participants, the
students who attended the
sessions benefitted significantly from the one-on-one
guidance and instruction.
The outcomes of this year‘s
pilot project provided valuable information for the
continued expansion of
collaboration between the
Writing Center and the
Career Development Center. The coordination of

work among departments
also provided a positive
experience for the staff.
This project raised a
number of questions regarding the role of the OAS
in the context of career
development. Historically,
the SFS-Q Writing Center/
OAS has offered assistance
to students in the development of resumes, cover
letters, and even graduate
school applications as
needed. What role should
we play in the future?
There are different texts to
consider – resumes, C.V.s,
cover letters, applications,
essays, etc. Should we limit
the scope and or level of
assistance? Should this be a
function of a writing center,
a career counselor, or another department? What
models have other institutions piloted or adopted?
We hope to continue our
involvement in this initiative
and engage in discussions
with other writing centers
on this topic.
Future Planning
The OAS‘s role this year in
preparing students for the
Career Fair raised the
prospect for improved
cooperation in the coming
year. Beginning with a consultation with a writing
specialist about student‘s
C.V. and other kinds of
professional documents,
OAS staff members are
considering a more dynamic involvement for 2011
that would both better
address the professional
writing needs of our students and more closely
approximate real-life professional interaction
through writing.
One idea under consideration is to create a mock
application process to en(Continued on page 10)
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(Continued from page 9)

gage students in writing
various texts connected to
the job application process.
Under this design, several
job announcements would
be posted on the student
list-serve; students would
then respond to those ads
of interest to them in writing via email then receive a
reply with a request for an
interview from the prospective (mock) employer.
This writing exchange
would be followed by an
actual mock interview with
colleagues in HR. In this

way, students would be
engaged in a more real-life
and purposeful exchange of
information. This would
require more advance planning and coaching for the
students, as well as additional coordination with
Career Services and Human Resources. An initial
kick off seminar on the
mock application process
would be a good place to
start. An endorsement or
recognition of the student‘s
initiative for having completed the process could
accompany their C.V. at the
fair and provide them with

2,

ISSUE

1

additional incentive. This is
a possible course of action
for next year as OAS looks
for new ways to support
the development of student
writing in and out of the
college classroom.
For more information about
our office, please visit: http://
qatar.sfs.georgetown.edu/
academics/oas/
Anne Nebel &
Molly McHarg
Georgetown University
School of Foreign Service
Qatar

MENAWCA Members in Action
Left: Martin
Holock with
students at the
University of
Calgary-Qatar

Photo: Nancy Sheppard
Photo: Walid Albanna

Above and right:
Jodi Lefort with students

Right: Jennie
Murray
Boilard with a
peer tutor at
United Arab
Emirates
University

Get Connected to
MENAWCA
There are many ways to
connect with in the Middle East
- North Africa Writing Centers
Alliance (MENAWCA). We
are open to anyone with an
interest in writing centers in the
region:
 Directors, managers and
others in charge of writing
centers
 Tutors, specialists and
others who work in writing
centers
 Those who are considering
opening a center
 All others with an interest
in writing centers in the
Arab world

Get involved!




Join MENAWCA
Subscribe to our mailing
list
Submit news, events or
articles on topics of
interest to writing centers
in the region

For more information,
check us out at

menawca.org

Photo: Nancy Sheppard
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Founded in November 2007, the Middle East-North Africa Writing
Centers Alliance (MENAWCA) affirms its purpose to foster
communication among writing centers and to provide a
forum for concerns for writing centers in the region.
Membership of the MENAWCA is open to directors and staff of
writing centers at universities, four-and-two-year colleges, and
elementary and secondary schools in the region, as well as those
persons interested in writing center theories and applications.
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Ann Mott accepts invitation to give keynote at MENAWCA 2011
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The MENAWCA 2011
Conference Co-Chairs,
Maria Eleftheriou and
Lynne Ronesi, have recently announced that
Ann Mott of the American University of Paris
has graciously agreed to
deliver the keynote address at the conference
in February, 2011.
Recipient of the 2008
Board of Trustees Distinguished Teaching
Award, Ann Mott has
taught a variety of composition and literature
classes in the undergraduate English and
freshmen FirstBridge and
EnglishBridge programs.
Director of the univer-

sity‘s Writing Lab and
currently the Chair of
the European Writing
Centers Association, she
will host the 2010
EWCA conference in
May at AUP.

Ann is active in cultivating links among Writing
Center practitioners
across Europe and in
creating a forum for
bridging international
models of Writing Center theory. She has

helped organize EWCA
conferences in Istanbul,
Turkey and Halkidiki,
Greece, and has presented professional papers on both local and
global visions of Writing
Center practice. Her
research interests include composition theory, particularly process
pedagogy.
―For her exemplary
service to the student
body of the American
University of Paris,‖ Ann
received the Student
Service Award in 1997
and 2005.
Biographical text and photo
from: www.aup.edu/faculty/dept/
clen/mott.htm

